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What is SEND? 

 

The 0 – 25 Special Educational Needs and Disability (SEND) Code of Practice (2015) identifies four broad areas of 

special educational need and support: 

• Communication and interaction 

• Cognition and learning 

• Social, emotional and mental health 

• Sensory and/or physical needs 

 

Understanding Key Terms 

 

• EHCP - Introduced in September 2014 the Education, Health & Care Plan or EHCP is a document which sets 

out the education, health and social care needs your child or young person has and the support that is 

necessary to cater for those needs (replacing Statements) 

• Graduated Approach - SEN support should arise from a four- part cycle, known as the graduated approach, 

through which earlier decisions and actions are revisited, refined and revised, leading to a growing 

understanding of the pupil's needs and of what supports the pupil in making good progress and securing good 

outcomes 

• Wave 1 Strategies - Wave 1 describes quality inclusive teaching which considers the learning needs of all the 

children in the classroom. This includes providing differentiated work and creating an inclusive learning 

environment 

• ASC - autism spectrum conditions  (ASC) is the name for a range of similar conditions, including Asperger 

syndrome, that affect a person's social interaction, communication, interests and behaviour 

• SEMH - Social, emotional, and mental health (SEMH) needs are a type of special educational needs in which 

children/young people have severe difficulties in managing their emotions and behaviour. They often show 

inappropriate responses and feelings to situations 

• SCLD - The term speech, language, and communication needs. (SLCN) describes difficulties across one or many 

aspects of communication  

• SPLD - The term 'Specific Learning Difficulty' (SpLD) is a term that refers to a difference or difficulty with 

particular aspects of learning. The most common SpLDs are dyslexia, dyspraxia, attention deficit-hyperactivity 

disorder, dyscalculia and dysgraphia 

• SEND K Support - The 2014 SEND Code of Practice removed the requirement for separate ‘school action’ or 

‘early years action’ and ‘school action plus’ or ‘early years action plus’ categories – these were replaced by a 

single ‘SEN support’ category (code K) 

 

  



 
 

 

How We Define SEND at TLA 

• Students have SEN if they have significantly greater difficulty learning than their peers which requires special 

education provision to be made for them 

• Students with a disability have SEND if they have any difficulty accessing the curriculum and if they need any 

special educational provision to be made for them 

(Special Educational Need Code of Practice 2014: 176) 

 

How We Identify SEND at TLA 

The Academy identifies students with special educational needs in line with the SEN Code of Practice 2014 page 83 

to 86 

The following are examples of the main strategies used. 

• subject teacher referrals through the SEND Referral form  

• analysis of student performance data 

• analysis of Academy report data 

• liaison with previous school 

• standardised tests 

• expressions of concern from parents/carers, students, other professionals 

 

 

Our Responsibilities in Accordance with the SEND Code 2014 

• All teachers are teachers of students with SEND and need to know strategies for effective teaching for all 

students in their lessons in order for SEND students to make progress  

• Teaching staff will play a key role in implementing the Graduated Approach by raising SEND concerns with the 

SENCo, Head of Faculty/ RSL. They are involved in the assessment stage, planning, and reviewing interventions 

involving students in their classes  

• Teachers should be fully aware of The Academy’s SEND policy and their responsibilities towards students with 

SEND and parents/carers of students with SEND 

 

 

 

 

 



 
 

 

Learning Support Information 

 

Learning Support Department at TLA 

At The Langley Academy, we are committed to giving our students opportunities to achieve their potential, by taking 

into consideration their varied learning needs. We offer a broad, balanced curriculum with high expectations for all 

children. We also strive to be an inclusive school and actively seek to remove the barriers to learning through quality 

first teaching and extra interventions where necessary. 

Our Learning Support Team offers a personalised curriculum and pastoral support to students with SEND where 

applicable.  

The Learning Support department consists of: 

• Mainstream SEND 

• Hearing Resource Base (HRB) 

• The Nurture Group 

• Student Support Unit (SSU) 

• English as an Additional Language (EAL) 

 Information about the Learning Support Team is available  

Learning Support Assistant (LSA) Team  

The importance of giving support and guidance to a Learning Support Assistant (LSA) is very clear. They are frequently 

working closely with some of our most vulnerable young people, whose quality of school experience can depend quite 

significantly on the LSA’s knowledge and skills.  

 

Hearing Resource Base (HRB) 

The Langley Academy has a well-resourced Hearing Resource Base (HRB) for deaf children. The HRB consists of a team 

of Learning Support Assistants, Higher Learning Teaching Assistant and Teacher of the Deaf. Deaf pupils are provided 

with pre/post-teaching by the Teacher of the Deaf and specialist support in areas such as speech and language 

development, communication skills, social skills, and life skills. 

Arusa.Ashraf@langleyacademy.org 

Chandni.Tank@langleyacademy.org 

 

Nurture Group 

Not all children are ready to meet the social and intellectual demands of secondary school life. Research shows that a 

child is able to learn best when they have strong self-esteem, a sense of belonging and resilience.  Our Nurture group 

provision offers a short-term focused intervention which addresses barriers to learning arising from social or emotional 

difficulties. Students have English and Humanities lessons with key Nurture group staff and the rest of their lessons are 

in a mainstream setting with support. 

Emily.Russell@langleyacademy.org 

mailto:Arusa.Ashraf@langleyacademy.org
mailto:Chandni.Tank@langleyacademy.org
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Student Support Unit (SSU) 

 

The SSU provides a safe and calm atmosphere to support vulnerable and SEND students who find it difficult throughout 

their school day.  

Students, particularly those with social and emotional difficulties, are given the opportunity to regulate their low mood, 

concentrate and refocus, and develop their interpersonal and social interaction skills.  

The Student Support Manager (Sharon Pikulak) can assist with a wide range of emotional issues. Her contact details are 

below:  

Sharon.Pikulak@langleyacademy.org 

 

English as an Additional Language (EAL)  

English as an additional language (EAL) refers to learners whose first language is not English. At The Langley Academy 

we have a large intake of students who are on the EAL Register.  The students are supported in mainstream lessons and 

those that require a more intense intervention are withdrawn and having one to one, or small intervention with a 

colleague from the EAL team. Please contact Tina Tung for more information. 

Tina.Tung@langleyacademy.org 

 

Effective use of LSAs within the Classroom 

The teacher is the subject leader and expert. The role of the LSA is to work in collaboration with teachers to support 

students to access the lesson, along with other members of staff, in order to enable a learner (or a group of learners) 

to participate fully in education. To maximize the benefit of this collaboration, the teacher and the LSA need to have 

clear ideas about their roles, ways of working and the potential pitfalls. Examples of collaboration include: 

Before the lesson: 

• Teachers should ask themselves, “how am I going to use the LSA within the lesson?” 

• A first step towards more effective support is for the LSA to be an integral part of the teacher’s planning 

• A brief discussion of “please do…” and “please don’t…” will allow the LSA to know what is expected and what 

will be considered helpful 

During the lesson: 

• Communication and rapport between the teacher and LSA are essential  

• During class time, teachers should give LSAs ‘permission’ to move away from their assigned student (creating 

an opportunity for the learner to develop independence) 

• Teachers should convey to students (either through words, or actions), that the LSA’s input is valid and should 

be respected 
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SEND Student Progress / SEND Teaching Strategies 

We monitor the progress of students with SEND. If you are concerned about the progress of your child, please talk to 

their subject teachers or RSL in the first instance.  

 

Round Robins 

To collect feedback about our students, we may need to send out a round robin. A round robin is a form that is 

distributed to teachers of a student who has been referred/working with the Learning Support Department / Raising 

Standards Leaders (RSLs).  

 

Raising SEND Concerns 

If you would like to raise a SEND concern regarding your child, please contact Joseph Matshazi (SENDCo) or SEND 

support on the following email address: 

SENDHelpdesk@langleyacademy.org 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

Differentiation  

At its most basic level, differentiation consists of the efforts of teachers to respond to variance among learners 

in the classroom. Whenever a teacher reaches out to an individual or small group to vary his or her teaching 

in order to create the best learning experience possible, that teacher is differentiating instruction. 

Teachers can differentiate at least four classroom elements based on student readiness, interest, or learning 

profile: 

● Content – what the student needs to learn or how the student will get access to the information 

● Process – activities in which the student engages in order to make sense of or master the content 

● Products – culminating projects that ask the student to rehearse, apply, and extend what he or she 

has learned in a unit 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Additional Key Information 
 



 
 

 

Access Arrangements 

Access Arrangements are the pre-examination adjustments made for candidates with a specific, evidenced need. They 

allow learners with special educational needs, disabilities, or temporary injuries to: 

• Access the assessment 

• Show what they know and can do, without changing the demands of the assessment 

Access Arrangements are the principal way in which awarding bodies comply with the duty under the Equality Act 

2010 to make ‘reasonable adjustments. They are intended to enable a learner to overcome a ‘substantial 

disadvantage’ in comparison to someone who is not disabled. They are not intended to give an unfair advantage but 

aim to ‘level the playing field’. 

For public examination, such as GCSEs and A-Levels, the Access Arrangements appointed must follow the guidelines 

by the examination board (The Joint Council for Qualifications – JCQ). 

In order to make the necessary application recommendations for Access Arrangements, a ‘history of need’ and ‘usual 

way of working’ must be demonstrated in compliance with JCQ regulations. Therefore, it is vital that learners practice 

their Access Arrangements in class assessments/end of term exams, so that this becomes further evidence of their 

‘usual way of working’. 

WARNING! Failure to comply with the JCQ regulations could result in a candidate being disqualified from their 

examinations and the school could have its centre approval revoked. 

 

There are many different types of Access Arrangements available. Examples include (list is not exhaustive): 

Access Arrangement Description 

Extra time 
 

For candidates with difficulties in reading speed, speed of reading comprehension, speed of 
writing and/or slow processing. 

Reader 
 

Supports candidates who read extremely slowly and/or have poor reading comprehension.  

Read Aloud 
 

For candidates who persistently have difficulty to understand what they have read.  

Scribe 
 

Supports candidates with illegible or very slow speed of handwriting. 

Word Processer 
 

For candidates who have illegible or poor handwriting, make substantial omissions and/or 
cannot order their ideas correctly. 

Prompter 
 

For candidates who have no sense of time, have Obsessive-Compulsive Disorder (OCD) or 
have short attention spans. 

Rest Breaks For candidates who require time to process their thoughts, have a short attention span, or 
have a medical condition. 

Oral Language Modifier 
 

For candidates with significant difficulties with reading comprehension and/or vocabulary. 

Practical Assistant 
 

For candidates who have difficulty with practical aspects of an assessment due to a physical 
disability or very poor motor co-ordination. 

Alternative site 
 

For candidates with a medical condition or social, mental and emotional needs. 

Bilingual Dictionary For candidates with English as a second language (EAL). 

Modified Papers For candidates with hearing or visual impairments. 

Other Arrangements These include: coloured overlays, low vision magnifier, amplification equipment etc. 
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Visual Processing Difficulties 

Visual Stress and Visual Processing Difficulties are REAL! We Provide coloured paper/exercise books and /or overlays 

for students with visual processing difficulties.  

Through the eyes of people with visual stress and/or visual processing difficulties and how it impacts their reading: 

 

 

 

 

 

 

 

 

 

The text appears blurred with the black interfering…     The text appears washed out with the white interfering 

The text 

appears to 

have 

streams of 

white/light                                            

The text 

appears to 

swirl… 

running 

through 

it… 
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